LLE 7101: THEORY AND PRACTICES OF LANGUAGE AND LITERATURE PEDAGOGY (Core for MED LLE Students)
Course Description:
This course is designed for the study of contemporary theory and grounded knowledge of practices in the teaching of language and literature.  It is aimed at ensuring learners’ understanding of (i) the knowledge underpinning teaching methodologies and (ii) the value of selected methodology.  The course involves both theoretical and practical sessions, the latter requiring students to conduct classes to demonstrate choices of methodology based on selected theories and guided by context.

Learning Outcomes

Learners will be able to:

(i) analyse theoretical considerations that influence teachers’ methods anywhere;  

(ii) critique common and other arguments for and against various methodologies;

(iii) apply their understanding of the strengths of effective methodologies in language and literature classrooms, and

(iv) Demonstrate a sound mix of methodologies for effective teaching.

Objectives

The course is designed to equip learners with:

(i) knowledge of a range of existing methodologies;

(ii) skills for using various methodologies to teach literature and language; 

(iii) competence for assessing teachers’ selection and classroom application of methodologies, and

(iv) competence for developing in others the skills of teaching literature and language effectively.

Content

Learners will be exposed to the philosophical underpinnings of teacher-centred, learner centred and learning-centred methods.  They will critique a range of language teaching approaches as well as teaching methods and techniques and describe their value for language and literature classrooms.  Course activities will include plenary discussion and practice teaching in primary, secondary and tertiary classrooms besides

Teaching Methods

Lecture; Small group; Seminar; Demonstration

Course Outline
	Week
	Content/Activity

	1 & 2
	Theoretical Issues

· Constructivist view of learning

· Conceptual change in language education

· Designing language course objectives

· Functional-Notional approaches

· Situational approaches

· Communicative approaches

	3 & 4
	Comparison of Language Teaching  Methods and Techniques

· Teacher-centred and learner-centred methods

· Grammar Translation Method

· Total Physical Response

· Communicative Methods

· Cooperative learning, collaborative learning techniques

	5 & 6
	Language in Education

· Language policies and language education in African countries 
· Languages of education in Africa
· Transiting from home to school languages    
· Bantu languages as LOIs in primary school

· Methodology of second language teaching in secondary school

· Teaching Kiswahili at the primary school and teachers college

· Methodology of foreign language teaching

	 7 & 8


	Contemporary Issues

Language in the universalisation of Education
· Early literacy development

Teaching language in large primary, secondary and tertiary classes

Mixed ability grouping

Gender in language teaching

	9 & 10
	Language and Literature Materials Selection and Use 

· Target content, language attainment level, presentation

· Material as source of language content

· Material as learning prop
· Same content different material v. same material different content

	11
	Language Policy Implementation – Speaking and Writing Models

· English models 

· Kiswahili models 

· French models 

· German models

	12 
	Organising and Evaluating Learning Tasks 

· Input hypothesis

· Learner engagement

· Teacher feedback

· Learner independence, cooperative learning, collaborative learning techniques

· Language use in the classroom

	13, 14 & 15
	Peer Teaching, Teaching at Demonstration and College Schools

	16 & 17
	Examinations


Materials 

Bishop, G. (1985) Curriculum Development, London: Macmillan Publishers Ltd.

Brindley, S. (Ed.) (1994) Teaching English in the Secondary School, London: Routledge and Open University.

Brumfif, C.J. & Roberts, J.T. (1983) Language and Language Teaching, London: Batsford Academic and Educational Ltd.

Clarke, S., P.Dickinson & J. Westbrook (Ed.) (2010) The Complete Guide to Becoming an English Teacher, Second Edition, London: SAGE.

Cummins, J. (2000) Language, Power and Pedagogy.  Bilingual Children in the Crossfire.  Multilingual Matters.

Elliott, J. (1993) Action Research for Educational Change, Buckingham: Open University.

Eraut, M. (1985) “In-service education and training of teachers”, in International Encyclopaedia of Education, pp. 2511-26
Finocchiaoro, M. & Brumfit, C. (1983) The Functional-Notional Approach, Oxford: Oxford University Press

International Journal of Educational Development, 

Journal of Multilingual & Multicultural Development 

Journal of Pragmatics

Krashen, J. (1985) The Input Hypothesis: Issues and Implications, London: Longman

Liston, D., Borko, H., Whitcomb, J. (2008) “The Teacher Educator’s Role in Enhancing Teacher Quality”, Journal of Teacher Education, 2008, 59.

McGregor, G.P. (2002) English for Life? Teaching English as a Second Language in Sub-Saharan Africa with Reference to Uganda, Kampala: Fountain Publishers.

Owino, F.R. (Ed.) (2002) Speaking African.  African Languages for Education and Development.  Centre for Advanced Studies of African Societies (CASAS). 

Richards, C.J. (1987) The Context of Language Teaching, New York: Cambridge University Press. 

Rodgers, C.R. (2002) “Seeing Student Learning.  Teacher change and the role of reflection”, Harvard Educational Review, 72, 2, 230-253 

Shor, I. (1993) “Education is politics: Paulo Freire’s critical pedagogy”, in P. MacLaren & P. Leonard (Eds.) Paulo Freire: A Critical Encounter, New York: Routledge.

Stern, H.H. (1991) Fundamental Concepts of Language Teaching, 7th Edition, New York.  Oxford University Press.

Woods, P. (1989) Working for Teacher Development, Norfolk: Peter Francis Publishers.

Woodward, T. (1991) Models and Metaphors in Language Teacher Training:Loop Input and Other Strategies, Cambridge: Cambridge University Press.

Assessment

Learning on this course will be assessed by coursework, marked out of 40%, and written examination, marked out of 60%.  Coursework will consist of both short written assignments and practical activities.  The latter will be assessed in part during practice teaching.
